Critical Reading Strategy:

Levels of Questions:

I:
Level One Questions

-Answers are explicit in the text

-Who, What, When, Where?

II:
Level Two Questions

-Answers are implicit in the text

-How, Why?

-Require Analysis of the text

III:
Level Three Questions

-No Answer in the text

-Answers are “outside” or beyond the text

-No Singular correct answer

-Open ended

- designed to provoke discussion

U.S. History 
Levels of Questions
War Abroad, War At Home

I Vietnam: America's Longest War

A. Level I
1. Why was the Tonkin Gulf Resolution drafted? What did it state?
· As conditions grew worse or Americans in Vietnam, President Johnson needed a reason to launch a bombing campaign in North Vietnam. When two U.S. destroyers were attacked by North Vietnamese patrol boats, Johnson ordered air strikes and devised the Tonkin Gulf Resolution. It granted him the authority to take any necessary measures to protect Southeast Asia from North Vietnamese aggression and indirectly served as a declaration for war
2. What was President Johnson and General William Westmoreland's original strategy for winning this "conflict?"
· They would engage in a "war of attrition" during which continued bombing would eventually exhaust North Vietnam's resources and weaken them when the-United States sent in its ground forces
3. How did the war in Vietnam affect Americans in the US?
· The war cost Americans $21 billion each year. This large military budget was allotted for by incorporating a 10% surcharge on individual and corporate taxes. The fund also came from dipping to the "protected" Social Security fund. Americans also felt the burden of the war because of vast inflation.
B. Level II
1. How did the media provoke tension regarding the war?
· Because President Johnson had not wanted the American public to place its attention on the war, he had avoided publicizing the full details. Once Americans discovered the honorific truth, they were outraged. The media only served to fuel their outrage by exposing graphic video from Vietnam on the news while insinuating that the President was not credible.
2. Despite the protests by American citizens, why did the government continue to adhere to the Truman Doctrine during the Vietnam War?
· Truman's Doctrine essentially stated that the United States needed to contain the spread of Communism. It's likely to say that when the war began, the government truly believed that Communism was a threat to their Capitalistic nation, and that threat needed to be contained before it spread. However, as the war continued, it seemed that presidents refused to give up. They refused to not only lose this war against containment but also accept that hundreds of thousands of soldiers had died in vain. So, each one thought that this little war against guerilla forces could be won if they just attacked once more and threatened the enemy one more time.
C. Level III
1. Why would President Johnson deceive the nation by calling for restraint in Vietnam during his election campaign but asking Congress to send in more troops only months after being elected?
· It seems that Lyndon B. Johnson had great hopes for America with his dream of a Great Society and didn't think that the war would stand in his way. So, it's possible that when he made his promises for restraint, he believed that he could quickly resolve the conflicts in Vietnam without further military involvement. However, when the time came for him to act, he was afraid of repeating the mistakes his predecessors had made in dealing with foreign politics and sent in more troops. Perhaps he believed a quick victory could be reached since America was the strongest military power in the world whereas the North Vietnamese were only armed peasants. When victory for the US never came, he was forced to clandestinely keep America in Vietnam in order to avoid a Communist takeover. He also wanted to end the quasi-war quickly because he was trying to promote his Great Society and didn't want Americans to become distracted by the war.










AP U.S. History

Study Skill: Critical Reading





Using Subheadings


Students who read both primary and secondary sources must learn how to extract the main idea from specific details.  Often students get overwhelmed by the details and have a difficult time understanding the main point.  One strategy to help students generate a main idea from specific detail asks students to take notes using the subheadings which accompany most textbooks.  Many students have learned how to use a formal outline to take notes on a chapter, but over time for some students, this can become a clerical exercise lacking focus. Using subheadings encourages student to think about the main ideas.

Directions for the Teacher:


-Assign an appropriate reading


-Require students to turn each subheading into a complete sentence that expresses 


  the main idea of that section.

Directions for the Students:


-As you read, pay close attention to the subheadings of the chapter.


-As you read, take notes on the specific details in the subsection.


-Use these notes to turn the subheading into a complete sentence that expresses


  the main idea of that subsection.  The subheading must be included as part of the


  sentence.

-After reviewing the sentences you have written, return to the section heading and 
  

  make a complete sentence from the section title that expresses the main idea of 

  the entire section.


-After completing the chapter, turn the chapter title into a complete sentence that


  expresses the main idea of the entire chapter.

Extension:


Students could also use note cards for this technique with a subheading sentence on one side and specific evidence on the other.  These cards could be used as study guides enabling students to see the relationship between the specific information and the broader concept, and the subordination of details to main ideas.  If students number each note card it would also reinforce the logical sequencing of id

Study Skill: Outline







The Formal Harvard Outline

I. Roman numerals indicate main topics, generalizations and broad categories.

A-Capital letters identify major sub-topics

1-Arabic numerals reflect more specific categories or varieties of the sub topic.

2-Use complete sentences throughout.

3-Summarize and write in your outline the main point of each paragraph within the sub topic

4-Examples, illustrations or precise terminology often appear at this point in the outline. 

B-Critical Reading

1-As you read try to identify the main idea of the paragraph.

2-Put the main idea into your own words. Paraphrase as much as possible.

3-Avoid merely copying exactly from the text.

4-Synthesize short points into longer ideas to create complete sentences.

5-Think about what you are writing as you read.

6-Look for the “Big Picture.”

II. Physical representation reflects organization.

A-Similar numbers and letters align vertically

B- If a sentence is too long for one line, begin the second line under the first                   

            letter of the word in the preceding line.

C-Be consistent is spacing.

1-Use standard typing rules like double spacing after a period.

2-Either single spacing or double spacing between letters and 

Numbers is acceptable.  Choose a clear pattern and follow it.

D-All enumerations should be followed by a period.

III. Completing your paper

A-All outlines must be typed, or written in ink on one side of the paper only.
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Directions:

* Use unlined white paper.
» Pull out a quotation or two and write them on the paper.
Use them as a springboard to explore your own ideas.

* use a visual image or images, either drawn or cut out from
magazines, to create a central focus for your page.
cluster around this image or images dominant impressions,
feelings, or thoughts regarding what you bave read.

make a personal statement about what you have read

ask a question or two and answer them

create the one-pager in such a way that your audience will
understand something of your thinking about what you
have read

feel free to use colored pens, pencils, crayons, markers, efc...
- the more visually appealing, the more your peers can

learn fromyour patteri





[image: image2.jpg]During the Second World War, the popular culture marketed the virtues of women like “Rosie the
Riveter"-those who left their homes and families to join the workforce. With the end of the war,
the heroine as housewife was celebrated.

Why did women decide to give up the world and go back in front of the stove?

“It simply makes certain concrete, finite, domestic aspects of feminine existence into
ny their femininity.”

One’f the main factors why so many U.S. citizens of both genders wanted the traditional roles back
was the fact that many women were blamed for undermining their families, the increase in alcohol
abuse, divorce, and juvenile delinquency. They didn't seem to take care of what they should have.

As Gis rejoined the peacetime economy women were pulled back into their households.
A great influence had had the media. The popular culture changed their idols from working women
to happy housewives. Fashion idols such as Katharine Hepburn were exchanged by the Dior's
New Look which emphasized femininity. TV had some sitcoms that portrait women as smart and
funny, but there was always some family structure left and the men were either smarter or equal.
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AP READING COMPREHENSION WORKSHEET

In one clear sentence, state the main idea of each paragraph in your own words.

1.______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2.______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3.______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4._____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5.______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6.______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

In one clear sentence, state the main idea of the entire six paragraphs.

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

FROM DETAILS TO MAIN IDEA

STRATEGY #1—CONCEPTUAL IDENTIFICATIONS

Often students are asked to identify certain terms, but these terms tend to be specific and lead to memorization without analysis. Conceptual identifications encourage students to actively read their textbook and to analyze and interpret what they read. Using conceptual identifications, both teachers and students can learn to use factual details to help comprehend broader concepts.

Conceptual identifications ask students to take a broad concept, define it, give an example of it, and explain its historical and general significance. At each level, there are challenges to be met using this technique. At the Pre-AP level, students learn to use an example to support a broader term, and to make meaning out of discrete historical facts by determining their significance. At the AP level, students are challenged to organize many historical details under a specific concept, and to distinguish essential historical elements from non​essential elements, making the students active and discerning readers.

Directions for the Teacher

Develop a set of broad conceptual identifications that students need to under​stand. Make sure they have broad significance for the unit of study as well as the broader discipline. As the sophistication level of the students grows, they can become responsible for generating the list of conceptual identifications.

 Directions for the Students:

Write each concept to be identified on one side of a note card.

On the other side of the note card, write:

Definition

Example

Historical Significance

General Significance

As you complete your reading, do the following:

1.
Define the broad concept.

2.
Find an example in your textbook.

3.
State the historical significance of the example you have chosen.

4.
State the general significance or the overall importance of this conceptual identification.

AN EXAMPLE OF CONCEPTUAL IDENTIFICATION NOTE CARD

“Rebellion” is an example of a conceptual identification that appears frequently throughout different time periods of U.S. History~ A note card on rebellion could look like this:

Definition: an organized challenge to established leadership outside of normal political channels.
Example: Bacon’s Rebellion in 1676 challenged the royal governor in Virginia. 
Historical Significance: Because many indentured servants participated in Bacon’s Rebellion, Virginia planters became more interested in slaves as a potential source of labor.
General Significance: In general, “Rebellions” are significant because they are one method of trying to bring about change sometimes with deadly and unpre​dictable results.

When the curriculum reaches the 1770s, the same term—rebellion—is used again. While the definition and the general significance would not change, students would need to find a new example and demonstrate an understanding of the historical significance of the new example.

Example: The Regulators uprising in North Carolina is an example of a rebellion. 
Historical Significance: Although ultimately unsuccessful, the Regulator Rebellion temporarily focused attention on the issues of backcountry settlers and limited North Carolina’s ability to unite and challenge British authority.

AP EXAMPLE OF CONCEPTUAL IDENTIFICATION

“Nativism,” is another conceptual identification that appears frequently throughout different time periods of U.S. History. A note card on nativism could look like this:

Definition: Nativism is hostility toward nonnative born people or immigrants.
 Example: By trying to keep the Irish out of political offices and political power in the early 1850s, the Know-Nothing Party in the early 1850s exhibited support for nativism.
Historical Significance: Nativism fueled anti-immigrant policies in the 1850s. General Significance: Nativism generally arises when economic insecurity causes people to feel economically and culturally threatened by immigrants.

When the curriculum reaches the 1920s, the same term, nativism, can be used again. While the definition and general significance would not change, students would need to find a new example and demonstrate an understanding of the historical significance of the new example.

Example: The Quota Act of 1924 established national immigration quotas based on the number of immigrants from a specific country already living in the U.S. in 1890.
Historical Significance: This act particularly restricted southern and eastern Europeans, part of a new wave of immigrants coming to America.

When students explore conceptual identifications, they develop an under​standing of a concept as it applies to different time periods in history rather than a memorized definition applicable to only one situation. This allows students to examine people’s motives and to assess whether the impact of their actions changed over time. Conceptual identifications require students at all levels to look at the “Big Picture” and deal with concepts as the main issue while using the specific events as support for a broader argument. Thus, the retention of the information increases for the student because it is linked to a specific event as well as a broader concept that appears again and again throughout the social studies curriculum.

Once students have developed a set of note cards, these note cards can also be used to help students make connections between different time periods and help them develop an understanding of important analytical categories. Asking students to use different color note cards for different categories such as political, economic, and social is one way to help students become more comfortable with these organizational categories.

The process of writing conceptual identifications is also a step toward good historical thinking and writing. When done correctly, each note card has the beginnings of a topic sentence (definition), supporting sentences (example), and a concluding statement (significance).

The conceptual identification technique also encourages teachers to reexamine the core concepts of their course. When teachers do this, specific events become supporting information for broader concepts and historical trends, and teachers, as well as students, become more focused on the “big picture.”

The Big Picture

Many students see an AP U.S. History textbook as an endless list of disconnected names, places, events, and dates.  When students learn to make the connections between facts and the main ideas, their comprehension of assigned reading will help create a framework for understanding.  


One method of creating a framework for understanding is to provide students with a “Big Picture” question or statement at the start of a unit of study that helps students read for meaning and understanding.  By focusing the students’ reading, a “Big Picture” question or statement helps them develop the skill of linking facts to a main idea.  This in turn helps students move to a meaningful reading experience as they weigh the relevance of each fact to the question asked.  

Successful “Big Picture questions or statements are usually broad in nature and open to different interpretations.  If the question is limited in scope, it generally does not provide a broad enough context to incorporate material from an entire unit of study.  A question that is not open to different interpretations is probably a factual question in disguise and will send students on a search for the “right” answer rather than promoting inquiry and discovery.

Creating “Big Picture” questions and statements can initially prove challenging.  However, state and national standards, textbook instructional manuals, textbook chapter introductions and conclusions, old AP examinations and colleagues can be excellent sources for “Big Picture” questions.  In addition if a teacher continually tackles questions such as “What is the most important concept or theme in this unit?” “How does this unit relate to previous and/or future units?” and “Why teach this particular unit?” “Big Picture questions should begin to emerge.

As the name suggests, use of the “Big Picture” strategy helps students not only to approach their reading in a more systematic manner, but also to understand why they are studying the particular topic under investigation.  If successfully implemented, this technique should significantly reduce, if not completely eliminate the student question, “Why are we studying this topic?” because the “Big Picture” strategy encourages students to see the connections between facts, ideas, and the world around them.

Directions:


At the beginning of each unit of study, the teacher creates one or more “Big Picture” questions or statements.  More than three may limit the effectiveness of the strategy.  A sample “Big Picture” question for a unit on The American Revolution might be:  Why did the American Colonies sever their relationship with the British Empire in 1776? 

After creating the “Big Picture” question(s) the teacher shares this with students and explains how to record information regarding the question.  Throughout the unit, the teacher continually refers to the “Big Picture” question and asks how the reading assignments have

 Materials from AP U.S. History Summer Seminar. George Henry, Instructor (July 2007).
� Materials from AP U.S. History Stanford Summer Seminar, Instructor George Henry, Jr. (July 2007).





